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EDR 321 Lesson Plan (Fall 2014) 

EDR 321 Student Name: Sarah Jennings 
Grade Level/Content Area: 9th Grade/American History  
Placement School: Grand Rapids Union 
Collaborating Teacher: Miss Marcie Graham 
 

NOTE:  You must teach this lesson and then save this document as yourlastname-EDRliteracylessonplan.doc (or .docx) and 
upload to the assignment dropbox on Blackboard on/before Mon., 11/10/14 by 12pm ET.  
 

Fill in white spaces beside or below gray boxes (be sure to follow all instructions/address all prompts) 

Content Area 
(Class)/Grade 

American History/9
th
 grade  Date of Lesson 10/14/2014 

Lesson Title The Age of Innovation and Industry: Vocabulary Lesson (circle/highlight one)         Independent              Co-planned 

Standards 
(CCSS and/or 
Content 
Standards) 

Michigan High School Content Expectations:  
6.1.1 Factors in the American Industrial Revolution – Analyze the factors that enabled the United States to become a major industrial power, 
including: advantages of physical geography, increase in labor through immigration and migration. 

 

Key Vocabulary 

(General academic (tier 2), Subject-specific (tier 3), or Word parts - note differentiation
1
) 

 

Texts/Visuals/Resources/Supplementary Materials 

(List, note differentiation, include as appendix or attachment or hard copy)  

 

From History Alive: Pursuing American Ideals: Factors of Production, trusts, 
philanthropists, horizontal integration, social Darwinism, capitalism, capital, 
Sherman Anti-Trust Act, corporations, vertical integration, Bessemer Process, 
monopoly, entrepreneurs, laissez-faire.  

Document camera and overhead projector. 

History Alive: Pursuing American Ideals textbook – classroom set 

Graphic Organizer created by CT and TA for vocabulary 

Half sheet of paper 

Markers and colored pencils 

 

 

  

                                                
1
 Differentiation may be the result of consideration of factors such as language, culture, gender, diverse learning processes or individual interests. 
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********* 

Context 

(Essential Questions of Inquiry Unit 
or if not part of Unit, then Purpose: 
Why is this important now, later?) 

Vocabulary: In order to prepare students for the Explore test, as part of ACT/MME prep, vocabulary has been a key part of 
every unit and lesson presented this year. Today we are focusing on the vocabulary from Chapter 13 in the textbook and 
students will be defining the terms in their own words and drawing pictures to help them remember the words easier.  

Essential Question: How did the United States become a major industrial power? 

 

 

 

Objectives  

(What will students know, be able to 
do?  

For each objective, provide an example 
of evidence of success: If students met 
the learning target, what would they 
say/do? 

Is the purpose of this lesson to teach 
something new, to review, or to 
formatively assess (what 
knowledge/skills are students bringing 
and do not need to be taught or what 
should be taught at the point of need)? 

NOTE:  Objectives should build on 
earlier learning and prepare for future 
learning) 

 

Meaningful Instructional Activities  

(What will teacher and students be doing? Lesson should be 
based on a model of gradually releasing responsibility to and 
include focus lesson, guided instruction, productive group 
work, and independent  learning, though not necessarily in 
lock-step order. 

Note that a focus lesson is not simply teacher modeling of 
what student should do in the end, though certainly there is 
value in modeling. Rather, it is teacher explicit instruction in 
the form of clear explanation of tasks and demonstration using 
comprehensible input that scaffold to ensure understanding of 
concepts. [I do. You watch and respond.]  

Guided instruction should use instructional 
strategies/approaches that facilitate students' use of learning 
strategies. Teacher moves should be supported by theoretical 
and empirical (based on research) work. [We do together. I 
help and respond.]  

Productive group work should provide opportunities for 
practice in applying content and language knowledge 
developed in guided instruction and further build knowledge 
and hone skills in interaction with peers. [You do together. I 
watch and respond.]  

Independent learning [You do independently. I watch and 
respond.]  

 

Assessment 

(For each content or language objective, what evidence of student 
learning will you collect? These may be spot-checks, teacher 
observations, and questioning, but it is not enough to simply say 
'observation' or 'anecdotal notes.' Describe succinctly, attach or append 
to plan tool/criteria to be used. Include prompts to elicit deep thinking.  
Be clear if these assessments are formative or summative.) 

 

Content Objective(s): Students 
will describe key content vocabulary 

Launch 
(Introduce objectives, activate knowledge, experience, build 
necessary understandings) 

Assessment of Student Learning  

 Assessment will include formative assessments 
throughout the hour, mainly just the teacher monitoring 
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Language Objective(s):  

-Students will read text.  

-Students will write definitions in 
own words.  

-Students will draw pictures of 
vocabulary words.  

 

 The students come in and have 5 minutes to 
complete their warm-ups. The warm-up consists of 
copying down the content and language objectives, 
along with a vocabulary word.  

 The students will then be shown the schedule for the 
rest of the week, and this includes a vocabulary quiz 
on the following day.  

 They will be reminded that vocabulary quizzes will 
become a part of every unit from now on. 

Lesson Sequence 

(Steps that provide instruction and practice and application of 
key concepts, language and vocabulary via speaking, 
listening, reading, writing, viewing and representing visually; 
based on Gradual Release of Responsibility.) 

Vocabulary Word Wall 

 The students will be put in groups of two and each 
group is assigned one of the vocabulary words from 
chapter 13.  

 After the groups have their words, they will receive a 
half-sheet of paper in order to create the words for 
the word wall. 

 Students will have roughly 10 minutes to complete 
their words. They must write the word on the front in 
large letters and draw pictures that remind them of 
the word. They will then write the definition on the 
back.  

 As students complete the words, they will be handed 
a packet to be used for the vocabulary words.  

Vocabulary Packets 

 Students will spend the remainder of the hour 
finishing their vocabulary packets (see last page). 
Each section of the page has a box for the word, 
definition (in own words), synonym, antonym, 
sentence, and picture. 

 

Wrap-up 

(Where will there be opportunity to review? Note that review 
facilitates learning and successful responses whereas 
assessment evaluates them. Prepare to extend ideas, building 
on learning of this lesson.) 

 Wrap up includes the “Launch” for the day, which can 
be anything from a funny video, meme, or 

and making sure students are staying on task. 

 The two summative assessments for this lesson will be 
the fill-in-the-blank vocabulary test (see last page) and 
students’ packets will be collected for a grade as well.  

 I have attached some students’ quizzes in order to show 
what they understood from the lesson 
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inspirational quote. 

 Students will be reminded about tomorrow’s 
vocabulary quiz and they should bring their notes 
home to study. 

Connecting this lesson to literacy-based research/literature: 

(Name a literacy learning strategy/instructional approach you use in this lesson.  Provide a specific example from this lesson as evidence of your use of this 
approach, and present theoretical or empirical support from the literature for this approach - summarize rather than quote the literature, and include citations below 
(APA format).)  Highlight , bold, and cite specific approaches in the narrative below. 

The literacy strategy that I chose to use in the lesson was the Word Wall activity. My CT has already started a word wall using the school’s words, but we decided 
that our students need to be focusing more on the vocabulary, and by having them create the words would give them a better understanding of the words. Word 
Walls are typically used in the elementary and middle school levels, but not so much in high school. I think that, depending on the student demograph, word walls 
can be just as effective in high school classrooms. Especially in the high school level when students are preparing for the ACT and SAT, they need to constantly 
be looking over vocabulary and preparing for these tests. However, mindlessly memorizing countless lists and definitions is not an effective way for students to 
learn. Experts say “if a student has difficulty with more than 5 to 10 percent of the words in a piece of reading, she will not be all to comprehend it effectively,” 
(Daniels, 144). I have witnessed this in my placement, students who do not understand the vocabulary words are not able to effectively use them in assignments 
throughout the unit. A lot of vocabulary words in social studies appear multiple times throughout the year, and if students do not understand them the first time, 
then they will most likely not understand them the second time the words appear. Word walls can provide essential support for comprehension if students are 
introduced to key vocabulary terms before reading. This is how my CT and I chose to introduce the vocabulary. We gave the students the list of terms and told 
them what pages to turn to in the book, but that was all. They were not instructed to read before starting the activity. This way they could just focus on the 
vocabulary and understand that before getting into the information of the unit.  

Daniels, H., & Zemelman, S. (2014). Subject Matters (2nd ed., pp. 143-146). Portsmouth, NH: Heinemann. 

IMPORTANT TO NOTE:  Please supply any/all materials that will help instructor and peers understand this lesson, for example, a text to be used, links 
to websites, photographs of items not known or readily visualize-able (e.g., posters, charts), and if there is something that you plan to copy and 
distribute to students, it should be attached or included at the conclusion of this lesson plan document. 

 

Post-Teaching Reflection 

After the Lesson, reflect in writing on the following questions…  

1.  So…how do you feel the lesson went and why?  

Overall, I think this lesson went fairly well. The students handled the word wall activity extremely well. This was a new way to introduce the vocabulary of the 
chapter, so I think at times some students were a little overwhelmed with the amount of work they had to do with the packets and word wall activity.  

Throughout the 10 minutes it took to complete the word wall words, I saw some various management issues such as, students talking to each other, walking 
around, not focusing on the task at hand. The students’ work was very creative and they seemed to grasp why they were being asked to do this.  

However, I noticed that the vocabulary packet was where students had the most trouble. A lot of the vocabulary from this chapter is very difficult for students to 
grasp and watching them try to define the words in their own terms was difficult at times. They also struggled when it came to coming up with synonyms and 
antonyms for words such as Bessemer Process and Laissez-Faire, which really only mean one thing and trying to find an antonym proved to be difficult. It took a 
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little longer for students to complete the packets than I thought and some had to take them home to finish as well. 

All in all I am proud of how this lesson went. I think it this lesson was an interesting way for students understand the vocabulary. Both my CT and I have noticed 
that students do not really understand the vocabulary, especially after grading their last test and essay. We both thought this would be a fun new way for them to 
understand what the vocabulary meant, while being creative.  

 

2.  Provide evidence of the full range of student learning (i.e., students who:  1.) can do, 2.) can almost do, 3.) can do with support) in the form of data, 
quotes, annotated student work (scanned, attached), your own reflections, etc.  

Almost all of the students were able to define the words and draw the pictures with no problems. There were some students that I had to help with defining in their 
own words, but most seemed to have no issues with any other parts of the assignment. However, I noticed that most students needed help coming up with the 
synonyms and antonyms for the words (can do with support). The class that I taught the lesson in is one of the Honors American History classes, none of the 
students are ELLs, but there are a number that are very low on the reading scale. These students had trouble with rewording definitions and even understanding 
the context of the words within the chapter.  

There are a number of students in this class that always fly through their work with no issues, and then it becomes hard to give them work once they’ve finished 
the original assignment, but we also know that we cannot just let them sit and do nothing for the remainder of the hour.  

I have scanned and attached 3 quizzes from 3 different students from the day following the lesson.  

Student A – This student is one of the best students that I have. She always comes into class and gets straight to work, I never have to remind her to finish her 
warm-up or turn in homework. When working on the packet, she was working diligently and ignored the louder student sitting at her table. She did struggle at the 
beginning of the year, but after the second week she showed great improvement. Keeping all of this in mind, I was not surprised to see Student A get a 100% on 
her quiz.  

Student B – This student is one of the lower students in my classes. All of the work that she turns in is full of spelling and grammar errors and the answers don’t 
seem thought out at all. I was impressed with how well, comparatively speaking, she did on here quiz. She mixed up answers that most students struggled with, 
but every other word was spelled wrong, even though they were listed at the top of the page. She is a student that continuously turns work in late and when she 
does turn it in on time, the work is barely there. She did complete her packet, but it was very clear that she copied from the book and from another student.  

Student C – This student always confuses me. He goes back and forth on doing his assignments, but when he does them he does remarkably well. He received a 
100% on the last test, but I think that he finds the work we do in class annoying and arbitrary. I looked at his vocabulary packet after grading his quiz and he had 
only completed half of the words. I was actually surprised to see that he didn’t even try on this quiz, after seeing him perform so well on his last test.  

With Students B and C, I know that I need to make sure that students like this are engaged with all activities that we do in class. I am aware that my students all 
have different learning styles, and sometimes it is hard to plan an activity that accommodates all learning styles.  

3.  After identifying the full of range of student learning (see question #2 above) and the factors that may have influenced learning, what are your (and 
your CT’s) next steps and why?  

My CT and I have talked about a number of our students who excel in class and we’re trying to figure out ways to challenge their learning and thinking. It becomes 
hard when students are individually working on an assignment that we estimated to last the whole class period and they finish in half the time. We have had some 
discussions about what needs to be done in order to keep them working once they have finished, especially if the rest of the class still needs time to complete. For 
the vocabulary, we moved them to the back of the room and had them quiz one another over the words and definitions.  

One problem we have is with the amount of absences due to suspensions throughout the weeks. That puts those students at a serious disadvantage due to the 
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amount of work they miss during the suspension. It then comes down to the students and my CT to find time that works for both in order to make up any missing 
work.  

I taught/observed the lesson in the 3 hours that I’m at my placement for. It is very interesting to see the range of learning abilities among all the students. My next 
step would be to make sure all students are working at the level they need to be working at. I think the next time this activity happens, we would need to divide up 
the learning styles, so that a student lower on the scale would be working with a student higher up on the learning scale to make sure lower students aren’t stuck 
working with other lower students.  

 

4.  What additional ways can (and will) you support students’ content-area literacy development (e.g., the ability to read, write, and communicate for 
various purposes in your content area)? 

Being at Grand Rapids Union has really opened my eyes to how many various styles of learning there are. For the remainder of my time at Union, I hope to help 
my students’ literacy development in social studies. I want to show them how to read primary documents, analyze historical images, and understand the 
vocabulary from each section. I think that they need to have a higher focus on vocabulary because it will help them in the future when they take the ACT/MME. If 
they do not know what any  of the words mean, then that will have a negative impact on their score. I want to incorporate more vocabulary activities into the unit 
plans in order to keep the words in the minds of my students.  

When I have my own classroom, I think that I will keep doing that as well. It is extremely important for students to understand the vocabulary from all of the 
chapters in a textbook because often with history classes, vocabulary words show up in multiple chapters, so if students do not understand them the first time 
around, then they will continue to struggle in chapters to follow. I believe that I need to have students participate in various types of activities in order to allow 
different learning styles to understand the material. That is one reason why I like the Word Wall activity; it is a more effective way for students to learn vocabulary 
instead of just mindlessly memorizing pages of definitions. It also allows for visual learners to draw pictures and put creativity into the learning.  

I think my experience at Grand Rapids Union has shown me different ways to support my students and their literacy development. I have watched students 
struggle to read and write a five paragraph essay, ELL students struggle with basic warm-ups, and watched students excel. Having all of these different learning 
styles has given me a greater passion for what I am doing and how I want to support my own students.  
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Factors of Production  Capital  corporation  monopoly 

Trusts  horizontal integration  vertical integration  laissez-faire 

Social Darwinism  Sherman Anti-Trust Act  entrepreneurs 

Philanthropists  capitalism  Bessemer Process 

1. ____________________ a set of companies that are managed by a small group known as trustees. 

2. ____________________ the idea that the best-run businesses led by the most capable people would survive and prosper. 

3. ____________________ an economic system in which factories, equipment, and other means of production are privately owned. 

4. ____________________ easier and faster way to produce steel. 

5. ____________________ any asset that can be used to produce a profit 

6. ____________________ land, labor, capital 

7. ____________________ joining together as many firms from the same industry as possible. 

8. ____________________a company that is recognized by law as existing independently from its owners 

9. ____________________ a company that completely dominates a particular industry 

10. ____________________ taking control of each step in the production and distribution of a product 

11. ____________________ the belief that the market would regulate itself without government intervention 

12. ____________________ a person who gives money to support worthy causes 

13. ____________________ bold risk-takers who establish new businesses 

14. ____________________ outlawed trusts, monopolies, and other forms of business that restricted trade. 
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Definition in my own words: 

Synonyms: 

Use the word in a complex sentence: 

Antonyms: 

Picture: Word: 

Definition in my own words: 

Synonyms: 

Use the word in a complex sentence: 

Antonyms: 

Picture: Word: 
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